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Introduction

The Higher Education Center for Alcohol and Other Drug Prevention (the Center), in accordance with the Option Year 4 extension (OY4E) contract, performed a literature search for the Office of Safe and Drug Free Schools Character, Civic, and Correctional Education Group.  The purpose of this literature review is to make available information that supports character education in higher education. 

The search began after consultation with the Director of Character, Civic, and Correctional Education, and was designed to capture relevant literature including topics related to civic engagement and service learning in higher education.  This report describes the methodology used for the literature search and includes an annotated bibliography of relevant articles.
Methodology

In support of this task, the Center instituted a periodic literature search, designed to locate articles published from January 1985 through June 2004. The literature search centered around “character education” in the college and university environment. Keyword searches were used to broaden the content of the literature review encompassing other relevant scholarly material related to “character education.”  The list of keywords included; college, university, service learning, moral education, ethics, values, and character education.   Databases used for the search included the following:

· ERIC

· PsycINFO

· Expanded Academic ASAP

· Social Sciences Citation Index

· Education Complete

Selected articles were downloaded and copied. Once relevant articles were obtained, bibliographies were searched in order to find additional articles. 

Results

The identified literature was sorted into categories and listed below. 
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Moral, Ethical & Character Development

Astin, H.S. & Antonio, A.L. (2000) Building character in college. About Campus, 5 (5), 35-39 

In the last two decades, educators at colleges and universities have been observing what many take to be a fundamental shift in students' values. While students in previous decades showed concern for social and humanitarian issues, students in recent years seem to be increasingly concerned with their own careers and financial security. Recent studies have confirmed this trend, revealing a growing individualism among college students and declining interests in politics and civic engagement. A number of higher education institutions have responded to this trend by establishing leadership development programs, volunteer and community service centers and other programs designed to involve students as social participants in their institutions and communities. 

Bender, T. (2001) Then and now: The disciplines and civic engagement. Liberal Education, 87 (1) 

The American university combines two visions of higher learning. The first vision, that of liberal education, was imported from England and is embodied in general education requirements. The faculty in this style of American college was traditionally drawn from clergy members, who were not trained in the disciplines they taught. This approach to learning, termed "civic professionalism," engages public life in the language of public life. The second vision of higher education was imported from Germany and founded upon scholarship and research, the advance of knowledge, and the continual increase and revision of the fund of knowledge and is embodied in the specialized major. The logic of this kind of university required recruitment of scholars and scientists with advanced training in their special fields, who were generally less comfortable teaching general, reflective courses. The writer maintains that the cohabitation of these visions is a strength rather than a defect of American academic culture.

Bloland, P. (1987) Leisure as a campus resource for fostering student development. Journal of Counseling and Development, 65 (6), 291-294

Examined the relationship between leisure and college student development and suggests ways in which leisure can be employed as a campus resource to foster that development. Beyond its usual benefits (e.g., happiness, physical health, companionship), leisure is viewed as enhancing student development by providing competency or mastery experiences, creativity and self-expression, and enhancement of character or personality. Attitude change and identity formation are prevalent issues during this period of growth. Since leisure is a major component of the campus environment, extracurricular activities are seen as opportunities for planned intervention. Approaches to student leisure and the student development movement are contrasted, and implications for practitioners (e.g., leisure counseling services) are suggested. 

Brooks, D. (2001) The organization kid. Atlantic Monthly, 287 (4), 40-54

Describes the making of Organization Kid, a generation of super-achieving young men and women in United States elite schools. Traits and lifestyle of Organization Kid in New Jersey-based Princeton University and other American schools; Appeal of job market; Professional students; Prudential ethos; Meritocratic elite; Impact of parenting style; Big-backpack era; Science, safety and achievement as pillars of parental authority.

Dalton, J.C. & Petrie, A.M. (1997) The power of peer culture. Educational Record, 78 (3-4), 18-24

Dalton and Petrie examine the power of peer culture in conversations with students. Strategies fro influencing peer culture are presented. 

Dufresne, R.L. (2004) An action learning perspective on effective implementation of academic honor codes. Group & Organization Management, 29 (2) 201-218

Facing mounting evidence of academic dishonesty on America's college campuses, many schools in the 1990s implemented academic honor codes to stem the tide. Previous research concerning academic honor codes and other ethics codes highlight the importance of enacting a more ethical organizational culture as well as involving many organizational members in the process. Through the illustrative case of a major public university that struggled to meet this normative goal as it implemented an academic honor code, this article introduces an action learning perspective on how the design and implementation of ethics codes can help effect change in the ethical culture by instilling and reinforcing the values of honesty and integrity. It is argued that codes must be designed with full acknowledgement of the traditions and culture present in the student body, with the involvement of virtually all organization members, to elicit a full understanding of the ethical culture system.

Ehrlich, T. (1997) Civic learning: Democracy and education revisited. Educational Record, 78 (3-4), 56-64

Ehrlich discusses civic learning, democracy, higher education and John Dewey's "Democracy and Education." Civic learning and academic learning are mutually reinforcing.

Glickauf-Hughes, C. & Campbell, L.E. (1991) Character style and career and educational concerns in college students. Journal of College Student Psychotherapy, 5 (4) 23-44 
Reviews the predominant traits and etiology of 5 character types frequently seen in the college population (i.e., obsessive-compulsive, self-defeating, hysterical, narcissistic, and borderline) and their manifestation in the type of career and education concerns that college students typically have. Stages of development deemed to be relevant to character formation are reviewed. 

Good, J.L. & Cartwright, C. (1998) Development of moral judgment among undergraduate university students. College Student Journal, 32 (2) 270-276

To examine the effect of the university environment on the moral judgment development of students, the Defining Issues Test was administered to 360 undergraduate students attending a state university in Arkansas, a Christian liberal arts university in Oklahoma, and a Bible university in Texas. Results show significant freshman to senior gains in principled thinking among the Ss attending the state and Christian liberal arts universities; whereas, no significant freshman to senior gains in principled thinking was found among the Ss attending the Bible university.

Gorman, M. & Duffy, J. (1994) Service experience and the moral development of college students. Religious Education, 89 (3) 422-431
Examines the development of the level of moral judgment of students in two types of college course, both requiring readings, lectures and discussions. Curriculum innovation for college undergraduates; Development of students in a more traditional college course; Use of Rest's Defining Issues Test in assessing moral judgment development; Comparison between pretest and posttest scores. 

Guadiani, C.L. (1997) Catalyzing community: the college as a model of civil society. Educational Record, 78 (3-4), 80-86

Colleges can do more than simply sustain the superficial appearances of age-old tradition, they must develop integrated leadership by students, faculty and staff that will create a setting that expresses a moral consensus and a social coherence.

Hafferty, F.W. & Franks, R. (1994) The hidden curriculum, ethics teaching, and the structure of medical education. Academic Medicine, 69 (11), 861-871

Considers the nature of medical education in view of widespread calls for more teaching of ethics (TOEs). The TOEs is not seen as a "magic bullet" for producing more ethical doctors since there is a subtle "hidden curriculum" in the medical culture, which has marginalized ethics in favor of the transmission of technical skills. The 3 beliefs that more TOEs is the only way to improve the practice of medicine, that moral character is formed before students enter medical school, and that informal processes are more effective in developing ethical physicians, are examined. It is concluded that TOEs must be started early and continued throughout the medical curriculum. Teachers must abandon the traditional attitude that medical students must "get over" their "hypersensitivities."

Ignelzi, M.G. (1990) Ethical education in a college environment: The just community approach. NASPA Journal, 27 (3) 192-198

Describes, explains, and illustrates developmental intervention model (Just Community approach) for infusing college life experiences with opportunities for examining ethical and moral issues with intention of developing students' ethical reasoning and their ability to translate such reasoning into ethical action.

Jadack, R.A., Hyde, J.S., Moore, C.F. & Keller, M.L. (1995) Moral reasoning about sexually transmitted diseases. Child Development 66 (1), 167-177

40 college freshmen (aged 17-20 yrs) and 32 college seniors (aged 21-28 yrs), 36 of whom were women, were given 4 hypothetical dilemmas about sexually transmitted diseases and asked to explain why they believed the characters should or should not engage in risky behaviors. L. Kohlberg's (1984) moral stage theory and C. Gilligan's (1982) moral orientation model were used to score the interviews. Seniors as compared with freshmen had a significantly higher stage of moral reasoning. There was a significant difference in moral stage between dilemmas, reflecting the possible effect of dilemma content on moral reasoning. The overall pattern of results showed non-significant gender differences in stage of moral reasoning and moral orientation. Moral orientation was not related to moral stage. 

King, P.M. & Mayhew, M.J. (2002) Moral judgment development in higher education: Insights from the Defining Issues Test. Journal of Moral Education, 31 (3) 247-270

This article reviews 172 studies that used the Defining Issues Test to investigate the moral development of undergraduate college students and provides an organizational framework for analyzing educational contexts in higher education. These studies addressed collegiate outcomes related to character or civic outcomes, selected aspects of students' collegiate experiences related to moral judgment development and changes in moral reasoning during the college years as they related to changes in other domains of development. Findings suggest that dramatic gains in moral judgment are associated with collegiate participation, even after controlling for age and entering level of moral judgment. Although many studies used gross indicators of collegiate context (e.g. institutional type or academic discipline), studies that examine specific collegiate characteristics and educational experiences are better suited to identifying factors that contribute directly or indirectly to changes in moral judgment during the college years. Implications for student development practice and future research are discussed.

LaMastro, V. (2001) Influence of perceived institutional and faculty support on college students' attitudes and behavioral intentions. Psychological Reports, 88 (2), 567-580

Examined the influence of perceived organizational support within a college student population. Generalizing from research conducted in 1986 by R. Eisenberger et al, perceived organizational support is defined as individuals' perception that a relevant organization values their contribution and cares about their well-being. The current research results indicate that students differentiate between support received from faculty and support from the institution at large. Both forms of support are associated with affective commitment to the institution and positive daily mood, whereas only perceived support from the institution is positively associated with the likelihood of performing behaviors potentially beneficial to the institution. This research supports a social exchange interpretation of the student-institutional relationship, with benefits accruing to both parties if perceived support is high.

Lifton, P.D. (1985) Individual differences in moral development: The relation of sex, gender, and personality to morality. Journal of Personality, 53 (2), 306-334

Studied individual differences in moral development, with particular emphasis on sex and gender differences. This examination includes a review of the psychological literature on morality. Based on this review, it is concluded that sex differences occur with less frequency and with a less systematic favoring of males than is predicted by several theories of moral development. In addition, a study is presented that assessed the relation of sex, gender, and personality to morality. Two age-cohort samples, 169 college sophomores and 151 32-58 yr old adults were assessed with the Moral Judgment Scale of the cognitive-developmental model (L. Kohlberg, 1984) and a new moral character template of the personological model. Ss also completed the California Psychological Inventory and Minnesota Multiphasic Personality Inventory (MMPI). Results indicate (1) the absence of sex differences for either model, (2) the presence of gender differences favoring masculine persons for the cognitive-developmental but not personological model, and (3) that individual differences in moral development parallel individual differences in personality development. 

Mathews, D. (1997) Character for what? Higher education & public life. Educational Record, 78 (3-4) 

Mathews argues that the way academic institutions understand and relate to public life determines the civic character of their students. Students' real civic education is determined by how universities and colleges experience the public and its problems.

Mathiasen, R.E. (1998) Moral education of college students: Faculty and staff perspectives. College Student Journal, 32 (3), 374-377

There are many aspects of college student development (intellectual, physical, psychosocial, career, spiritual, and moral). Colleges and universities serve as developmental agents for students in all these areas. As a follow-up to a university panel discussion on values and ethics in the classroom and curriculum, the author surveyed the program attendees to ask how they viewed the role of the university in student moral development. In general, both faculty and staff seemed to agree that the university should play a proactive role. The author suggests that this can be accomplished through class discussion, critical analysis of theories and case studies, reflective thinking, and community service activities. More importantly, faculty and staff should serve as models for this type of behavior. 

McCabe, D.L. & Trevino, L.K. (1993) Academic dishonesty: Honor codes and other contextual influences. Journal of Higher Education, 64 (5), 522-538

Analysis of student survey data found that academic dishonesty was associated with the existence of an honor code, student perceptions of the certainty of being reported, the severity of penalties and cheating among peers. 

McGillicudy-DeLisi, A.V., Sullivan, B. & Hughes, M.B. (2003) The effects of interpersonal relationship and character gender on adolescents' resolutions of moral dilemmas. Journal of Applied Developmental Psychology, 23 (6), 655-669 

An experimental study using 2 forms of the Defining Issues Test (J. R. Rest, 1979) was conducted with 114 college students (mean age 19.05 yrs). The gender of the characters in the dilemmas was also systematically varied. Both male and female students evidenced principled (Stages 5 and 6) reasoning more often when dilemma characters were male than when story characters were female. Participant gender and relationship condition were significant factors in the frequency of Stage 4 reasoning. Male students in the low-relationship condition evidenced Stage 4 reasoning most often when story characters were male, while male students, like female students in all conditions, showed Stage 4 reasoning more often when female characters were presented in the high-relationship condition. The degree to which moral decisions were supportive of an affected character revealed more support when story characters were female than when they were male. Results indicate that moral judgments vary with the gender of the person being judged and to some degree with the relationships among those involved in the dilemma. These findings are consistent with a view that multiple, equally valid approaches to moral judgment might exist and affect the development of male and female students differently.

Myyry, L. & Helkama, K. (2001) University students' value priorities and emotional empathy. Educational Psychology, 21 (1), 25-40

A comparison of Schwartz's typology of values and the Spranger-Allport-Vernon typology suggested that business students would give higher priorities to power and achievement values, social science students to universalism values and technology students to security values. It was also hypothesized that social science students would score higher on empathy than business students who would be more empathic than technology students. Universalism and benevolence values were expected to be associated with high empathy and based on the social role theory of gender differences, it was predicted that value priorities would be more strongly associated with value priorities in men than in women. These predictions were supported from the data collected from 138 students of business, social sciences and technology using the Schwartz Value Survey, and the Mehrabian-Epstein measure of empathy.

Nelson, S.J. (2002) College presidents: Voices of civic virtue and the common god of democracy. The Journal of Leadership Studies, 8 (3), 11-28

America's colleges and universities have contributed significantly to civic virtue and the common good of democracy. College presidents undergird this heritage by affirming the relationship of education to fundamental civic virtues and values of democracy. Contemporary presidents and their actions navigating controversies and issues are exemplary of this continuing commitment today despite the challenges of increasing pluralism and diversity. The argument presented is that presidents can and should use the values of the academy to express their voice to respond to these situations and to recreate a civil religion capable of maintaining the civic virtue and common good of democracy.

Ostrander, S.A. (2003) A developmental framework for university civic engagement? Relationships between local factors and key program components. Applied Developmental Science, 7 (2), 112-113  

This guest editorial discusses data the editor obtained from a five-school comparative study conducted in summer 2001 of universities committed to civic engagement. A key finding was that the main program components of engagement--student learning, curriculum transformation, community-defined priorities, creation of new knowledge--vary and change in emphasis as the work develops and circumstances change. The editor proposes that it might be possible to create a developmental framework for university civic engagement that is organized around the relation between these local factors and the particular component emphasis that can be most easily implemented and may be most likely to achieve desired results. The author's aim is to sketch out some ideas, which would, of course, need to be tested empirically.

Pascarella, E.T. (1997) College’s influence on principled moral reasoning. Educational Record, 78 (3-4), 47-55

Pascarella summarizes the large body of evidence about the influence of college on the growth of students' moral reasoning and synthesizes the evidence on the impact of post-secondary education on moral terms.

Pino, N.W. & Smith, W.L. (2003) College students and academic dishonesty.

College Student Journal, 37 (4), 490-500 

Students at a medium-size state university in the Southeast were surveyed regarding their attitudes and behaviors about learning. Three hundred and forty-five students (52.8 percent) indicated they had never committed any acts of academic dishonesty. Students who possessed an "academic ethic" were less likely to commit acts of academic dishonesty and earned higher grade point averages. A variety of factors including sex, grade point average, race, social class, fraternity/sorority membership, major, paid employment, and those variables associated with the academic ethic were assessed for their influence on academic dishonesty. The higher one's classification the more likely one would engage in acts of academic dishonesty. The more students watch television and the more they participate in student clubs or groups the more likely they are to commit acts of academic dishonesty. The implications of the findings are discussed.

Prince, G.S. (1997) Are we graduating good citizens. Educational Record, 78 (3-4), 34-42

Three conditions must be met in order to develop students' sense of civic responsibility: Education institutions must reach a consensus on what such a goal means; they must recognize why it has been difficult to achieve; and they must formulate appropriate pedagogical strategies to overcome those difficulties.

Rest, J.R. (1988) Why does college promote development in moral development? Journal of Moral Education, 17 (3), 183-194

Reviews theories which link college attendance and moral judgment. Evaluation is made on basis of longitudinal, experimental, correlational, educational, and life experience studies. The theories of generalized understanding, intellectual stimulation, and generalized learning are found to be more plausible than simple age/maturation, socialization, or learning specific knowledge or skill. 

Reetz, L.J. & Jacobs, G.M. (1999) Faculty focus on moral and character education. Education, 120 (2), 208-212

The importance of moral and character education is evident in our society today. A survey instrument was completed by teacher education faculty at a Midwest state university. Although character and moral education are not explicit in the teacher education curriculum, most of the faculty surveyed indicated that they taught the majority of the values listed on the survey using a variety of methods. The data indicated that teacher education faculty are engaging in moral and character education, but there may need to be a more systematic approach in teacher preparation programs to ensure that this important area is addressed.   

Rogers, G. (2002) Rethinking moral growth in college and beyond.

Journal of Moral Education, 31 (3), 325-338  

This paper draws on evidence from Alverno's longitudinal research to make the case that the DIT is best characterized as measuring growth in moral reasoning rather than a broader construct of moral development. As a broader moral development construct, the cognitive developmental construction of moral judgment appears to be integrated within the even broader developmental and subjective construction of self as meaning-maker. Factorial and other evidence from the battery of instruments supports reconceptualizing the moral growth of the person and suggests key areas for further validity inquiry on the DIT. Although this evidence challenges current DIT theory, including aspects of the Four Component Model, it is also consistent with prevailing substantive interpretations of growth on the DIT described by Rest and his colleagues.

Sankaran, S. & Bui, T. (2003) Relationship between student characteristics and ethics: Implications for educators. Journal of Instructional Psychology, 30 (3), 240-253

This study examines the relationship between student characteristics and level of ethics. The characteristics studied are: competitiveness, personality type, age, gender and major. An instrument to measure the level of ethics is developed and a model involving these five variables is tested using a sample of 345 college students. Results show that: (1) ethics is inversely related to individual competitiveness and Type A personality, (2) ethics improves with age, (3) gender does not impact ethics, and that (4) level of ethics differs across majors. Based on the results, teaching strategies for educators to improve students' ethics level are presented. Implications to student advisement are also discussed.

Schwartz, A.J. & Templeton, J.M. (1997) The Templeton Honor Roll: Recognizing exemplary character development programs in higher education. Educational Record, 78 (3-4), 95-98

The "1997-1998 Honor Roll for Character-Building Colleges" guidebook will provide counselors, parents and students with helpful information on university and college initiatives and programs to develop students' moral virtue and character. Ten exemplary programs featured in the guidebook, including Salem College and Pennsylvania State University, are outlined.

Steen, T.A., Kachorek, L.V. & Peterson, C. (2003) Character strengths among youth. Journal of Youth & Adolescence, 32 (1), 5-16

449 students (aged 14-19 yrs) from 20 different high school classrooms in Michigan participated in focus group discussions about the character strengths included in the Values in Action Classification. Students were interested in the subject of good character and able to discuss with candor and sophistication instances of each strength. They were especially drawn to the positive traits of leadership, practical intelligence, wisdom, social intelligence, love of learning, spirituality, and the capacity to love and be loved. Students believed that strengths were largely acquired rather than innate and that these strengths developed through ongoing life experience as opposed to formal instruction. They cited an almost complete lack of contemporary role models exemplifying different strengths of character. Implications of these findings for the quantitative assessment of positive traits were discussed, as were implications for designing character education programs for adolescents. The authors suggest that peers can be an especially important force in encouraging the development and display of good character among youth.

Willimon, W.H. (1997) religious faith and development of character on campus. Educational Record, 78 (3-4), 73-79

Willimon discusses ethics, religious faith and character development in higher education. The interplay between religion and higher education has been characterized by an increasing secularity.

Wilson, R. (1997) The question of race in character development. Educational Record, 78 (3-4), 66-71

Wilson discusses education and race, disparities in education, power structures in higher education and how to transform leadership and policy. Minorities must attain equal opportunity for education in order to change their status in society.

Wood, R.W. & Roach, L. (1999) Administrators' perceptions of character education. Education, 120 (2), 213-220 

The purpose of this study was to determine the perceptions of school administrators in the rural state of South Dakota with regard to character education. Two hundred public school administrators were randomly selected and mailed a questionnaire. Sixty percent of the questionnaires were returned for analysis. The administrators are supportive of character education and perceive that teachers and parents are also supportive. The five most important character education values to teach were responsibility, honesty, good citizenship, respect and cooperation. This article reports the findings of school administrators' perceptions of character education.

Young, R.B. & Elfrink, V.L. (1991) Values education in student affairs graduate programs. Journal of College Student Development, 32 (2), 109-115

Explored the importance of values and the ways in which values are taught in student affairs graduate programs by analyzing questionnaire data from 68 student affairs professionals. Results revealed a potential conflict between the Ss' support for and recommendations about values education (VE). 85% of the Ss thought that VE was as important as education about knowledge and skills, but 82% thought that VE should consume no more than 25% of the time spent in a student's graduate program. 94% of the Ss claimed that they taught values informally, often through role modeling, and 66% said that they addressed values formally. 87% of the Ss agreed that it was important to define the essential values of student affairs work.

Character & Curriculum

Bailey, C.E. & Piercy, F.P. (1997) Enhancing ethical decision making in sexuality and AIDS education. Adolescence, 32 (128), 989-998

Traditionally, sexuality education has consisted of teaching adolescents about human anatomy, reproduction, and sexually transmitted diseases. Most sexuality and AIDS education curricula have emphasized neither the relational aspects nor the ethical meaning of sexual behavior. However, current guidelines for comprehensive sexuality education from the National Guidelines Task Force acknowledge the ethical dimensions of sexuality. This paper advocates providing sexuality and AIDS education in a way that helps adolescents explore the ethical meaning of their sexual behavior. Principles from J. Rest's (1984) model of moral development are presented as one example of an ethical framework that could inform sexuality and AIDS education curricula. Rest describes 4 internal processes that produce moral behavior: moral sensitivity, moral judgment, moral motivation, and moral character. For each of these processes, illustrative questions and activities are suggested which can be used by sexuality and AIDS educators to facilitate discussions with adolescents about the ethical meaning and implications of their sexual behavior.

Bebeau, M.J. & Thoma, S.J. (1999) 'Intermediate' concepts and the connection to moral education. Educational Psychology Review, 11

(4), 343-360 

Presents information on a study which explored the conception of moral decision making and other aspects of moral functioning. Component model of morality; Description of the model and its impact on the development of moral education programs; Implications for theory and practice.

Beyer, L.E. (1997) The moral contours of teacher education. Journal of Teacher Education, 48 (4), 245-253 

Teacher education curricula should be modified to incorporate subjects on ethical and moral decision-making. Moral judgment is required in teachers' day to day activities, especially in instances when two social values meet head on. Instead of concentrating on merely pedagogical skills, they should be given the opportunity to practice ethical decision-making. Teachers should be able to understand the salient power structure within the classroom to be able to interact effectively with their students.

Butler, K.L., Jeter, A. & Andrades, R. (2002) SWARMing for a solution: Integrating service learning and peer education into the health education curriculum. American Journal of Health Education, 33 (4), 240-244

Johnson C. Smith University, one of the nation’s oldest historically Black colleges and universities, has a peer education program known as Students with a Realistic Mission (SWARM). SWARM’s primary focus is on HIV/AIDS, other sexually transmitted disease prevention, alcohol education, and other drug awareness. During the spring 2000 semester, we integrated service learning and peer education into two health education courses entitled Healthy Living and Drugs. Students enrolled in the classes serve as peer educators for the semester. We piloted the service learning component during the spring and fall 2000 semesters. The component has been evaluated and revised several times, but remains and integral part of the two courses. This article describes and reviews program development, successes and obstacles, and provides a summary of our findings. 

King, P.M. (1997) Character and civic education: What does it take. Educational Record, 78 (3-4), 87-93

Part of a special issue on college and character. College educators need certain kinds of understandings if they are to develop civic and character education programs. Colleges must clearly inform applicants of their expectations for students. They must establish desired outcomes for character development programs as this determines the programs' content, processes, and evaluation. To develop effective programs, colleges must attend to four components required to produce moral behavior. These components, described in a model developed by James Rest, are moral sensitivity, moral judgment, moral motivation, and moral character. Other research can also provide educators with insights into the process of moral development.

Leming, J.S. (1993) Synthesis of research: In search of effective character education. Educational Leadership, 51 (3), 63-71

The evolution of character education curricula is examined. If character education in the 1990s is to avoid the "confusion and lack of clear knowledge" that beset such efforts in the 1920s, a research base to inform practice must be developed.

LIckona, T. & Berreth, D. (1993) The return of character education. Educational Leadership, 51 (3), 6-11

Concern over the moral condition of society is prompting a reevaluation of the school's role in teaching values. The beginnings of a new character education movement, one that restores "good character" as the central desirable outcome of the school's moral enterprise, are examined.

Lockwood, A.L. (1993) A letter to character educators. Educational Leadership, 51 (3), 72-75

An open letter to character educators is presented. In the tradition of scholarly dialogue, educators must examine the claims of character educators in order to clarify thinking on crucial matters in moral education.

Meisels, S.J., Bickel, D.D., Nicholson, J., Xue, Y. & Atkins-Burnett, S. (2001)

Principled moral reasoning and behavior of preservice teacher education students. American Educational Research Journal, 38 (1), 143-158

Although teachers have considerable influence on young people's moral development, results of several studies suggest that pre-service education students demonstrate lower principled moral reasoning than college students with other majors. The purpose of this study was to measure the levels of principled moral reasoning of pre-service teacher education students and to compare their performance with that of college students with other majors. The study also investigated the relationship between the performance of participants on the Defining Issues Test (DIT) and their self-reported propensity to engage in academic misconduct as measured by the Academic Misconduct Survey (AMS). Results corroborate earlier findings indicating that teacher education students (number = 145) demonstrate significantly lower principled moral reasoning scores than two composite samples of college students with other majors. Results also indicate a weak but significant inverse relationship between P-scores (the Principled Score) and AMS scores, indicating that participants' levels of moral reasoning may affect ethical behavior.


Milson, A.J. (2000) Social studies teacher educators' perceptions of character education. Theory & Research in Social Education, 28 (2), 144-169

The increasing popularity of character education, coupled with state mandates and recommendations from national organizations, have heightened the perceived importance of preparing teachers for their role in the character development of students. This study examined the perceptions of social studies teacher educators regarding common themes of contemporary character education, the scope of character education, and the importance of the inclusion of character education issues in a curriculum/methods course. 156 members of the US National Council for the Social Studies who indicated involvement in either elementary or secondary teacher preparation completed questionnaires concerning character education. 20 Ss completed follow-up telephone interviews. Results show support among Ss for the themes of contemporary character education, for a broadly conceived scope for character education that includes social studies goals, and for including character education as a topic in a curriculum/methods course. The employed questionnaire is appended.

Mustapha, S.L. & Seybert, J.A. (1990) Moral reasoning in college students: Effects of two general education curricula. Educational Research Quarterly

14 (4), 32-40 

Two different approaches to the undergraduate general education and liberal arts curricula were studied in terms of moral reasoning for 188 college students. Results reveal more advanced levels of moral reasoning for students in the integrated curriculum organized around decision making than for those in the traditional curriculum.

Myyry, L. & Helkama, K. (2002) The role of value priorities and professional ethics training in moral sensitivity. Journal of Moral Education, 31 (1), 35-50 

This study investigated the sensitivity to moral issues from a story in a professional context and development of the ability to interpret moral situations in a sample of 50 social psychology students participating in a one-semester course on professional ethics. The relationships between initial value priorities measured by Schwartz Value Survey (1992) and moral sensitivity were also explored. Nearly half of the respondents (46%) progressed on sensitivity from the pre-test to the post-test, whereas the control group's (n = 6) mean score declined significantly. Younger respondents and those without any previous degree progressed more in moral sensitivity than older ones and those with previous degree. No gender differences were found in the total moral sensitivity score. However, females and males seemed to focus partially on different issues while interpreting the situation. Concerning the value priorities, respondents with higher regard for the power, hedonism and stimulation value types were lower on sensitivity, whereas the universalism value type was positively related to the sensitivity level.

Smith, C.A., Strand, S.E. & Bunting, C.J. (2002) The influence of challenge course participation on moral and ethical reasoning. Journal of Experiential Education, 25 (2), 278-280

Pre- and post-tests investigated the impact of a 15-week outdoor experiential program on the moral reasoning of 196 university students. Participants' moral reasoning was enhanced, possibly through front-loading of moral reasoning concepts, reflection, critical thinking, problem solving, and adherence to the full-value contract, even though improved moral reasoning was not a stated objective.

Tinto, V. (1997) Classrooms as communities: Exploring the educational character of student persistence. Journal of Higher Education, 68 (6), 599-623

The school classroom is where academic and social involvement occurs, particularly for students, and can therefore be used as a central tool by educators to promote student persistence. Seattle Central Community College has made an effort to positively change the student classroom experience through the use of learning communities and the collaborative learning techniques. A multi-method, quantitative and qualitative study of the school's initiative is evaluated. 

Williams, D.D., Yanchar, S.C. & Jensen, L.C. (2003) Character education in a public high school: A multi-year inquiry into Unified Studies. Journal of Moral Education, 32 (1), 3-33

This article describes how a unique high school program, not formally designed to teach moral principles or character lessons, contributed substantially to the character education of its students. Graduates over 20 yrs old were interviewed (n=106) and completed a questionnaire (n=204). Findings suggest the program teachers helped students develop character attributes by providing a desirable character education environment. A majority of students reported that the program was personalized, practical and, in many cases, life changing. A majority of the students also indicated that the program helped them develop an appreciation and respect for others and the environment, while helping them prepare for higher education. We present this program as a model for character education at the high school level. Details are presented so that the program can be replicated in other settings. We conclude that the success of this program can be understood in terms of teachers' willingness to encourage students to take responsibility for their lives, and their learning through modeling of high character values, use of an integrated and experiential curriculum, and employment of a dialogical perspective on active education. 

Wynne, E.A. & Ryan, K. (1985) The complimentary goals of character developement and academic excellence. Educational Leadership, 43 (4) 15-18 

Explores the complementary goals of character development and academic excellence in the U.S. Emphasis on proper behavior; Development of school and community service projects; Role of schools.

Yost, D.S. (1997) The moral dimensions of teaching and pre-service teachers: Can moral dispositions be influenced? Journal of Teacher Education, 48 (4), 281-292 

The curriculum for educating teachers have four set goals aimed at helping student teachers meet school situations that call for moral judgments. However, not all goals are met effectively. Though an immersion in urban setting opened the students' eyes to the social conditions of children in city schools, the program failed to instill the skills needed for making learning accessible to all the learners. Furthermore, the student teachers observed a big discrepancy between theoretical techniques taught them and the actual methods used by teachers. 

Service Learning

Astin, A.W. & Sax, L.J. (1998) How undergraduates are affected by service participation.  Journal of College Student Development, 39 (3), 251-263

A study examined the effect of community service participation on undergraduate student development. Participants were 3,450 students attending 42 institutions that receive grants from the Corporation for National Service's Learn and Serve America Higher Education program. The results clearly demonstrate that participating in service activities during the undergraduate years substantially enhances a student's academic development, life skill development, and sense of civic responsibility. It can be concluded that service learning represents a powerful method for enhancing student development during the undergraduate years while fulfilling a basic institutional mission of providing services to the local community.

Batchelder, T.H. & Root, S. (1994) Effects of an undergraduate program to integrate academic learning and service: Cognitive, pro-social cognitive, and identity outcomes. Journal of Adolescence, 17 (4), 341-355

The present study investigated the effects of key characteristics of service-learning experiences (such as autonomy, instructional support for the experience, and so on) the cognitive, moral, and ego identity development of undergraduates. Participants in service-learning courses and control students wrote pre-responses to social problems. Service-learning students also completed weekly journals and an evaluation of their experiences. Results revealed significant gains for the service-learning participants on certain cognitive dimensions, such as awareness of multidimensionality. Aspects of the experience predicted cognitive gains as well as gains in prosocial reasoning. Paired t-tests revealed significant increases in prosocial decision-making, prosocial reasoning and identity processing.

Boss, J.A. (1994) The effect of community service work on the moral development of college ethics students. Journal of Moral Education, 23 (2), 189-193

A study designed to test the effect of community service work on college ethics students found that community service work along with discussion of relevant moral issues is an effective means of moving students into the post-conventional stage of principled moral reasoning, as measured by Rest's Defining Issues Test. Other benefits of community service work are also discussed in the paper.

Bringle, R.G. & Hatcher, J.A. (1996) Implementing service-learning in higher education. Journal of Higher Education, 67 (2), 221-239

The implementation of service learning in universities is discussed by delineating a set of activities for four constituencies--institution, faculty, students and community. Service learning offers a unique opportunity to engage students in community service, to expand their educational agenda and to build reciprocal partnerships within the community.

Bringle, R.G. & Hatcher, J.A. (2002) Campus-community partnerships: The terms of engagement. Journal of Social Issues, 58 (3), 503-516

Discusses how the nature of campus-community partnerships can be analogous to and draw from the study of friendships and romantic relationships. The emergence of service-learning in higher education and the renewed emphasis on community involvement presents colleges and universities with opportunities to develop campus-community partnerships for the common good. These partnerships can leverage both campus and community resources to address critical issues in local communities. Campus-community partnerships are a series of interpersonal relationships between campus administrators; faculty, staff, students; and community leaders, agency personnel, and members of communities. The phases of relationships (i.e., initiation, development, maintenance dissolution) and the dynamics of relationships (i.e., exchanges, equity, distribution of power) are explored to provide service-learning instructors and campus personnel with a clearer understanding of how to develop healthy campus-community partnerships.

Butler, K.L., Jeter, A. & Andrades, R. (2002) SWARMing for a solution: Integrating service learning and peer education into the health education curriculum. American Journal of Health Education, 33 (4), 240-244

Johnson C. Smith University, one of the nation’s oldest historically Black colleges and universities, has a peer education program known as Students with a Realistic Mission (SWARM). SWARM’s primary focus is on HIV/AIDS, other sexually transmitted disease prevention, alcohol education, and other drug awareness. During the spring 2000 semester, we integrated service learning and peer education into two health education courses titled Healthful Living and Drugs. Students enrolled in the classes serve as peer educators for the semester. We piloted the service-learning component during the spring and fall 2000 semesters. The component has been evaluated and revised several times, but remains an integral past of the two courses. This article describes and reviews program development, successes and obstacles, and provides a summary of our findings.    

Carr, K. (2002) Building bridges and crossing borders: Using service learning to overcome cultural barriers to collaboration between science and education departments. School Science and Mathematics, 102 (6), 285-297

Powerful preparation of elementary educators in teaching science involves significant contributions from both scientists and teacher educators. Ironically, faculty and students in science and teacher education departments are often isolated from one another not only across the physical boundaries of the university, but across the cultural boundaries of academe. Coordination and collaboration between science and education faculty and students requires a careful negotiation of these cultural boundaries. This paper presents several illustrations of both successful and unsuccessful collaborative episodes documented during the creation of an interdepartmental service learning project, Science Outreach. The illustrations are interpreted in terms of a cultural difference model, and recommendations are made for successful interdepartmental collaboration.

Checkoway, B. (1996) Combining service learning on campus and in the community. Phi Delta Kappan, 77 (9), 600-605

Explores various student workshops nationwide and their value in community service learning enterprises in higher education. Details of University of Illinois' Department of Urban and Regional Planning project in Champaign-Urbana area; Project in South Austin neighborhood of Chicago; Voter participation project at University of Michigan; What students and community learned from workshops.
Cushman, E. (2002) Sustainable service learning programs. College Composition and Communications, 54 (1), 40-65

The role of the professor in community service writing courses factors into the teaching, research and overall institutional viability of these initiatives, yet too little has been written about the role of the professor in service learning. Through an analysis of recent publications on service learning and data gathered during and outreach initiative at University of California, Berkeley, this article reveals a few of the obstacles that hinder the sustainability of community literacy programs. I find that professors in service learning courses can better sustain these initiatives when they view the community site as a place where their research, teaching, and service contribute to a community’s self-defined needs and students’ learning.     

Dardig, J.C. (2004) Urban connections: A course linking college students to the community. College Teaching, 52 (1), 25-30

Many institutions of higher education want to strengthen the town-gown relationship, as well as increase students' access to community resources. Colleges and universities traditionally have connected with their surrounding communities in various ways, including through school placements, internships, field trips, volunteerism, service-learning, employment, and funding sources. Although these are valid efforts, college students' contact with the community at large often is minimal and typically is limited to their own academic disciplines. This new interdisciplinary course takes advantage of local resources in an innovative way by exposing students with diverse majors to a broad yet penetrating picture of the community surrounding their college. Reprinted by permission of the publisher.

Dorfman, L.T., Murty, S.A. & Ingram, J.G. (2004) Intergenerational service-learning in five cohorts of students: Is attitude change robust? Educational Gerontology, 30 (1), 39-45

Service-learning evaluation rarely compares different cohorts of students, so it is difficult to determine whether the findings are reliable. This study compared attitudinal change in five successive cohorts of intergenerational service-learning students (n=59) enrolled in an introductory gerontology course at a major Midwestern university. Quantitative and qualitative data were used to investigate the attitudes of students. Results indicated that only Cohorts 1 and 2 showed significant positive change at posttest in overall attitude toward the elderly. Additionally, only Cohort 1 showed significant positive change at posttest in overall attitude toward working with elders and on an "I fear getting really old" item. Content analysis of open-ended questions indicated that Cohort 1 had the highest proportion of students with positive attitudes toward their own aging at the end of the service-learning. Possible explanations for these findings and implications for evaluation of intergenerational service-learning programs are discussed.  

Dreuth, L. & Dreuth-Fewell, M. (2002) A model of student learning in community service field placements: Voices from the field. Active Learning in Higher Education, 3 (3), 251-264
In the US, many universities and colleges integrate student classroom learning with interaction in the community. Educators in pre-professional programs recognize the importance of understanding how students integrate community service learning with professional practice. Yet, missing from this body of literature is a discussion of the effects of service learning on social work undergraduate students. This article provides insight into the student experience as expressed in reflective logs maintained by 12 pre-service social workers that completed community service field placements in the US. The findings suggest a developmental model of learning with common themes that progressed from basic understanding to integration. The demonstration of the service-learning model applied to undergraduate internships in social work demonstrates the broad application of community-based learning models to teaching in the health care and counseling professions. 

Giles, D.E. & Eyler, J. (1994) The impact of a college community service laboratory on students' personal, social, and cognitive outcomes. Journal of Adolescence, 17 (4), 327-339

This exploratory study attempts to answer the question: can a required service-learning experience of limited intensity and duration have an impact on the development of college students as participating citizens of their community? Students who provided community service as part of a one credit "community service laboratory" showed a significant increase in their belief that people can make a different, that they should be involved in community service and particularly in leadership and political influence, and in their commitment to perform volunteer service the following semester. They also became less likely to blame social service clients for their misfortunes and more likely to stress a need for equal opportunity. They indicated that their experience had led them to more positive perceptions of the people they worked with.

Green, A.E. (2003) Difficult stories: Service learning, race, class, and whiteness. College Composition and Communication, 55 (2), 276-301

By addressing race and class through the stories we tell about service-learning in the classroom and in our scholarship, I argue that we can more effectively negotiate the divide between the university and the community and work toward social change. 

Hepburn, M.A., Niemi, R.G. & Chapman, C. (2000) Service learning in college political science: Queries and commentary. PS, Political Science & Politics, 33 (3), 617-622

Use of service learning in higher education has been promoted nationwide by academic, political, professional, and business leaders through various organizations. Hepburn et al question whether service learning, and community service more generally, helps students learn more about politics and government.

Hollis, S.A. (2002) Capturing the experience: Transforming community service into service learning. Teaching Sociology, 30 (2), 200-213

Using a quasi-experimental design, this case study outlines the author’s application of specific techniques necessary to implement a service leaning component in an introductory sociology class. It also systematically compares the outcomes from two groups of students, one of which was involved in relatively unstructured community work, and the other in a structured service learning assignment and examines the benefits experienced form this transformation. Although adding the structure necessary to accomplish the effective service leaning involved careful preliminary reflection, planning and coordination, the study suggests that the service learning approach enhances students’ development of a sociological orientation and understanding of structural linkages to poverty. It also indicates that students involved in structured service learning may better master course materials than students involved in less-structured community work, as measured by objective examination. Finally, the study supports earlier claims reported in the literature that service leaning might be a particularly effective way of improving the efficacy of sociology courses.  

Jones, S.R. & Hill, K. (2001) Crossing High Street: Understanding diversity through community-service learning. Journal of Higher Education, 42 (3), 204-216

A study explored the influences of service-learning on understandings of diversity. The perspectives of six student participants in a service-learning class and eight community participants from two community service organizations were examined. Results indicated that the developing and sustaining relationships between students and community members leads to the best understanding of diversity. Opportunities for such relationship building across differences to occur are provided in the context of service-learning. The initial development of relationships through work on common tasks is sustained as student and community participants experience a growing sense of efficacy and empathy.

Jones, S.R. (2002) In over our heads: the underside of service-learning. About Campus, 7 (4), 10-15 

Although much of the literature on service learning points to its "transformative potential" for student development, or to the positive outcomes associated with service learning, author's experience as a faculty member teaching service-learning courses suggests that not all students are as gracefully transformed or engaged in the opportunity to be "developed" as the literature might imply. Instead, there is some likelihood of service-learning experiences actually reinforcing the negative stereotypes and assumptions that students bring with them to the class environment. A service-learning curriculum must enable students to move from where they are to a place across the bridge. They must be able to describe and make sense of the journey in a meaningful way. However, the literature on service learning rarely addresses why some students get it and others do not, as well as the complex array of issues that emerge when teaching using the approach of service learning. The underside of service learning is not just about students' inability to "get it" or to process new experience, but also about the inability to anticipate comments, understand where students are in their developmental process, and acknowledge complex issues.

Jones, S.R. & HIll, K. (2003) Understanding patterns of commitment: Student motivation for community service involvement. Journal of Higher Education, 74 (5), 516-539

This constructivist study investigated college student perceptions of their motivations to participate in community service in high school and college. Data from interviews with twenty-four college students, half of whom continued their high-school involvement in community service and half of whom did not, was analyzed using a grounded theory approach and revealed that patterns of commitment are mediated by early socialization experiences, the influence of peers, and by how closely service is connected to an emerging sense of self.

Jones, S.R. & Abes, E.S. (2004) Enduring influences of service-learning on college students' identity development. Journal of College Student Development, 45 (2), 149-166

This constructivist study explored service-learning as a contextual influence on identity development and self-authorship. Analysis of data from interviews with 8 participants, each of whom completed an undergraduate service-learning course 2 to 4 years prior to the study, suggested that an enduring influence of service-learning was construction of a more integrated identity evidenced by complexity in thinking about self and relationships with others, an openness to new ideas and experiences, and shifts in future commitments.

Kezar, A. & Rhoads, R.A. (2001) The dynamic tensions of service learning in higher education: A philosophical perspective. The Journal of Higher Education, 72 (2), 148-171

This article explores sources of tension associated with the service-learning movement in higher education. The authors return to the origins of the movement, John Dewey, to find ways to address these tensions.

Lally, C.G. (2001) Service/ community learning and foreign language teaching methods: An application. Active Learning in Higher Education, 2 (1), 

A service-learning component was included in a foreign language teaching methods course at the University of Nebraska at Omaha. The component required the teacher education students to tutor or teach local elementary, middle, and high school students. The component benefited the university students by allowing them to witness and engage in foreign language education, use their own materials, better prepare for their student teacher and teacher roles, legitimize their position as educators, and gain first-hand experience in service learning pedagogy; benefited the community by providing linguistic instruction to students and staffing for schools; and benefited the university by increasing its presence in the community and renewing and authenticating the course. All stakeholders felt that the activity resulted in social and academic gains. The undertaking also showed that service learning does not have to be an artificial element or a sole consideration of a course, embrace a political agenda, or be expensive and cumbersome.
Lawson, H.A. (1998) Academically based community scholarship, consultation as collaborative problem-solving and a collective-responsibility model for the helping fields. Journal of Educational and Psychological Consultation, 9 (3), 195-232

Helping fields are experiencing crises because of mission drift, limited knowledge bases, and endemic conflicts. Disconnections between university disciplines and school-community professions are commonplace. Public trust is jeopardized because promised benefits are not being realized. Academically based community scholarship, consultation as collaborative problem-solving, and a collective-responsibility model are interdependent responses that restore the unique character and missions of the helping fields. Other benefits include promotion of mutual-accountability structures, development of improved practices and theories of change, and facilitation of cross-field collaborations required in complex change initiatives. University faculty in their respective disciplines may need tailored consultations to help them realize these benefits and address barriers, constraints, and endemic conflicts rooted in the histories of these fields.

Lewis, T.L. (2004) Service learning for social change? Lessons from a liberal arts college. Teaching Sociology, 32 (1), 94-108

This paper explores efforts by Denison university to shift its service-learning efforts from service based on a charity model toward service based on collaboration and community -based social change. The author describes the institution’s process of adaptation and a series of service-learning courses that draw upon participatory action research, asset based community development, and what Denison service-learning faculty call “place based service” learning. Based on ethnographic data and reports from students’ reflective journals from courses that have attempted to develop a partnership with nearby a community, the author outlines some of the challenges for faculty and institutions that are considering crossing-over from service leaning based on charity to service learning for social change.  

Maloney, W.A. (2000) the community as a classroom. Academe, 86 (4)

Part of a special section on higher education's involvement in community service. Faculty members in Pennsylvania are developing community-based projects that are having a real-life impact. Faculty members see the importance of community involvement and believe that courses involving civic engagement must have solid academic benefits for student but must also support change in the community. In pursuing community-based projects, these faculty members face a number of challenges, such as local opposition to the projects, political roadblocks, issues of race and class, and lack of support for their work among tenure and promotion committees.

Ottenritter, N.W. (2004) Service learning, social justice, and campus health. Journal of American College Health, 52 (4), 189-191

Healthy campuses are critical so that students can learn and actively participate in shaping and maintaining a strong educational environment. This Viewpoint describes the commonalities between service learning, social justice, campus health, and the goals of Healthy Campus 2010, which was developed from the larger Healthy People 2010 objectives proposed by the US Department of Health and Human Services. The values, methods, and intended results of service learning are closely related to effective health promotion and disease prevention. Service learning focuses on personal and civic responsibility, thus providing students with opportunities for enhancing individual and community health. Service learning also espouses social justice and provides a vehicle for students to learn about, reflect on, and address health disparities. The author cites research concerning the effect of service learning on students in institutions of higher education and their social justice-related behaviors. Reprinted by permission of the publisher.

Philipsen, M.I. (2003) Race, the college classroom, and service-learning: A practicioneer’s tale. The Journal of Negro Education, 72 (2), 230-240

This "practitioner's tale" is one college professor's account of how service learning might serve as a tool to facilitate meaningful discussions on race in an undergraduate course on Social Foundations of Education. It describes the dynamics that tend to unfold in the author's experiences whenever "race" rises to the surface of class discussions and analyzes the impact of service learning on students' thinking about race. The article discusses both the benefits and potential pitfalls of service learning and makes suggestions as to how to help students "see color" without the creation or reinforcement of prejudice and unfounded generalizations.
Sax, L.J. & Astin, A.W. (1997) The benefits of service. Educational Record, 78 (3-4), 25-32

Sax and Astin discuss what higher education can do to promote citizenship development among students and address the myriad problems that continue to plague society. The powerful pedagogical tool known as "service learning" is suggested.

Schaffer, M.A. & Peterson, S. (19980 Service learning as a strategy for teaching undergraduate research. The Journal of Experiential Education, 21 (3), 154-161 

Schaffer and Peterson present a nursing education example of learning the research process through service.

Shumer, R. (1994) Community-based learning: Humanizing education. Journal of Adolescence, 17 (4), 357-367

From dropout prevention to civic education, youth service programs often have differing goals. A study of the Community-Based Learning program, a Job Training Partnership Act sponsored dropout prevention effort which focuses on youth service, career exploration, civic education, and academic development, demonstrated that learning in the community can be effective in improving attendance and school grades, as well as helping students to learn. One major contributor to this success is the introduction of adults and college students from the community into the educational process, encouraging more human and personal interaction both on and off campus.

Warren, K. (1998) Educating students for social justice in service learning. The Journal of Experiential Education, 21 (3), 134-139

Using examples from a course she taught at Hampshire College, Warren discusses how experiential education exercises can be used to inform students about race, class, and gender issues in their service learning projects.

Weglarz, S.G. & Seybert, J.A. (2004) Participant perceptions of a community college service-learning program. Community College Journal of Research, 28 (2), 123-132

Although the term "service-learning" was first used in 1966-67, service-learning has only been actively promoted by the American Association of Community Colleges since 1994. Johnson County Community College, a large, suburban community college located in Overland Park, Kansas, has had a formal service-learning program since 1993-94. To plan effectively for the future of the growing program, all faculty and staff participants since the program's inception were surveyed in 1999-2000 to collect basic information along with faculty and student perceptions of the program and to identify needed changes. Survey results revealed that program participants were well-satisfied with the program, although student respondents especially identified possible areas for change.
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